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INTRODUCTION 
 

 
A place is a space that has distinct character. Genius loci, or spirit of place, has 

been recognized as the concrete reality man has to face and come to terms with in 

his daily life.  Architecture means to visualize the genius loci and the task of the 

architect is to create meaningful places, whereby he helps man to dwell.   
        Norberg-Schulz 1979  

          

 In America over the last half of the twentieth century there seems to have 

been a steady trend toward making characterless settings to live and work in.  

We have denied ourselves quality living environments in favor of homogeneous 

settlements lacking character or distinguishing spirit, built “on planning methods 

designed to accommodate economic and engineering formulas that had little to 

do with creating meaningful places to live, work, and play” in (Langdon 1988, 48-

50). Humanity caught up in and fragmented by the fast pace of technological 

advancement and the chaotic repercussions of modern times, often finds itself 

afloat in a geography of nowhere and placelessness, disconnected from the 

landscape, the history and the built environment and the benefits of community in 

its originally intended purpose.  

 
Having the ability to permanently influence the urban environment, 

landscape architects have a major responsibility to meet the challenges that our 

communities face today. As landscape architects we should study the histories, 

community forms and the human relationships within cultural landscapes to 
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inform, inspire and adapt landscape and community design planning principles to 

current needs. In the future this understanding may instruct the discipline of 

landscape architecture, stimulating planning and creation of new, innovative 

models of communities. 

 
 
Purpose of Capstone Study 
 
 

This Capstone project is a feasibility study for the development of a Center 

for Lifelong Learning on the South Campus site of Syracuse University in the city 

of Syracuse.  It will be framed by a study of the Chautauqua Institution, New 

York. Therefore, it undertakes an exploratory design study for the purpose of 

establishing a set of distinct patterns and principles for the design of communities 

where the intricate relationship between public and private space enhances the 

sense of place in the neighborhood and community. Specifically it seeks to 

create a feasible plan for a new vision for the Syracuse University South Campus 

as a Center for Lifelong Learning with an emerging sense of place. A Lifelong 

Learning Center is a place that fosters learning for all ages, and provides visitors 

with meaningful connections to a unique community.  This project could be an 

opportunity to engage the greater Syracuse area and potential tourism, to 

improve the relationship with the city of Syracuse, and to contribute to 

revitalization plans for the city. 
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General Procedure            

The Chautauqua Institution is a multifaceted community consisting of 

many layers of space, culture, spirituality, nature and architecture. Therefore, this 

Capstone study was conducted with a broad, holistic approach in a 

phenomenological perspective. Traditional methods of design analysis were used 

to examine the key components, patterns and rhythms of the forms in the natural 

and built environment of Chautauqua Institution and the Syracuse University 

South Campus sites.  Both analyses included the forms of topography, green 

space, road and pedestrian circulation, density of the built environment and 

population, land usage, building character, viewscape, and significant 

destinations and circulation patterns.  A critical site comparison, drawn from 

these analyses, illuminated the key similarities and differences between the two 

sites. This contributed to a clear understanding of the opportunities and 

constraints that the South Campus presents for its redesign into a lifelong 

learning community. Conclusions of the critical site comparison indicate the 

suitability of the South Campus to be transformed based on the Chautauqua 

model and how it could be accomplished. 

   

Preliminary to this Capstone study, current visitors at Chautauqua were 

interviewed regarding what they value about the place. This was done in order to 

understand the interconnections between human behavior and the forms in the 

Chautauqua natural and built environment that contribute to its sense of place.  

Research studies in environment-behavior clarified the meaning of that which is 
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valued by Chautauquans. A qualitative inductive analysis process linked the 

values, meanings, behavioral functions, and physical key characteristics of the  

community. The results were then incorporated into pattern guides, suggesting a 

new typology for lifelong learning communities. Program elements were 

generated based on the Chautauqua Institution as a learning community and the 

existing elements on the South Campus of Syracuse University.  A series of 

conceptual diagrams applied the pattern guides to the South Campus site. 

Evaluation of the various concepts was based upon (1) how well the existing 

South Campus site analysis accommodates the program elements, and (2) the 

fitness of the patterns to the phenomenological opportunities. Based on this 

evaluation, conclusions were drawn and the final concept was diagrammatically 

illustrated.   
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PROBLEM STATEMENT 

  
Americans looked to themselves for solutions to the host of problems that 

beset them in the seventies and eighties. [19th Century]… The Chautauqua 

movement lay ready to hand, and they used it.  They subscribed to Chautauqua 

courses, copied Chautauqua forums, hired Chautauqua speakers, emulated 

Chautauqua ideals.  Chautauqua paved the way for extension courses, community 

colleges, adult education centers and dozens of other educational ventures, each 

of which took over a function of the Chautauqua movement until none was left. 

The Chautauqua movement served America well, and when its time was over, it 

withdrew quietly to its place of origin, where it continues to leaven the lives of 

many.                               Gould 1961 

                         

 

Syracuse University and the City of Syracuse 

There are many reasons that support the proposal for a Lifelong Learning 

Community on the Syracuse University South Campus  (Figure 1). The city of 

Syracuse, like many other cities across America, has not escaped the 

 

 

 

 

 

 

 

 

 
Syracuse University South Campus 

Figure 1 
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consequences of the great growth of suburban development that began in the 

1950s after World War ll.   There has been a significant loss of its city, county, 

and state tax base not only from the loss of population in the area but also due to 

the relocation of businesses out of state.   This has had a tremendous effect on 

the economic viability of the area. During times like these planners need to be 

inventive in response to these kinds of problems communities are struggling with. 

 

At times over the years a “disconnect” seems to exist between Syracuse 

University and the city of Syracuse.  Built on the top of the hill in a pastoral 

setting above the industrial squalor of the city at the time of the late 19th century, 

Syracuse University established its identity for higher learning.  Although time 

and growth of the two entities has melded their boundaries together, it cannot be 

considered a harmonious union of political structures.  The concept of a Center 

for Lifelong Learning on the Syracuse University South Campus site is a unique 

development proposal with many benefits for both the University and the City that 

is limited only by the imaginations and intelligence of these two communities 

combined.  Though the University has aimed for a long time to develop an 

affiliated technology research park on the site, it has not been able to achieve 

this goal up to this point.  Its intention was to bring a strong academic presence 

to the site that would also benefit the Syracuse area.  This study offers an 

alternative program and an approach that will explore why, what and how the 

South Campus could be transformed into a more successful integration of two 

communities.  It would accomplish what the University has long hoped for.  
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Site Description 

Located two miles south of North Campus, the South Campus district  

(Figure 2), “developed on a natural drumlin earth form, is a mixed use complex 

of student housing, student support services, recreation, academic, and 

University office facilities” (Syracuse University Campus Plan 2002).  The rolling 

topography is dominated by unimaginative and architecturally dreary student 

apartment projects.  These modernist structures were developed to replace the 

trailers, Quonset huts and prefabricated housing units that had been acquired to 

house the enrollment of returning GIs after WW2.  The pedestrian-unfriendly, 

automobile-dominated setting results in a campus lacking human scale and 

community connectivity, and creates an isolated environment. 

    

As a result the South Campus is not a place where one would be drawn to 

Location Map of South Campus Site in the City of Syracuse 

Figure 2 

                         Main Campus 

 
                             South Campus 
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visit, learn, or vacation.  Yet the rolling topography, the prominent height and 

location of the site, the far-reaching views of the city of Syracuse and Onondaga 

Lake, and the adjacent quarry provide natural physical attributes that potentially 

could provide the foundation for a quality environment of landscape and 

community.  Student housing, often unoccupied up to twelve months of the year, 

provides vacant space that could be utilized.  The availability of unused land and 

the ineffective use of the overall South Campus both suggest that an opportunity 

exists to explore how a Center for Lifelong Learning might contribute to a holistic 

ecology of people, community and environment with a unique sense of place. 
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BACKGROUND 

 
Continuing Education - Historical Overview 

As the maintenance of the institutions of the Republic depends upon the 

intelligence and constant vigilance of a well-informed electorate, there is no more 

important public service than that of our educational institutions; and I count 

among these not simply our schools and colleges, but those undertakings of the 

platform which provide information, intelligent criticism, and needed stimulus to 

thought and action…                                                                  Charles Evans Hughes1 

 

          
The concept of continuing education, as in “lifelong learning,” can be 

traced back to Benjamin Franklin.  Through his writings, and by the example of 

his life, he deeply ingrained a compulsion toward self-improvement into the 

American stream of thought. The American Lyceum was born out of that tradition 

and a hunger for knowledge that characterized the first quarter of the nineteenth 

century. In 1826 the Lyceum was an educational society of local adult study 

groups organized into a network to reach every part of the nation with the 

purpose of mutual improvement of its members and the common benefit of 

society in mind. Later, in 1831, the National American Lyceum was formed for 

advancement of education through the public schools. It was short-lived, but 

many town and county lyceums functioned until about the time of the Civil War. 

Thereafter, so called “lyceum bureaus” took over providing popular lecturers for 

literary societies, women’s clubs, and other groups. (Knowles 1962) Later, 

Chautauqua Institution, university extension, and public forum movements 

continued to use the lecture-forum educational technique.  
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Up to the Civil War the adult education movement was motivated by the 

diffusion of knowledge. However, between the Civil War and World War I many 

new organizations concerned with social or self-improvement took up the mission 

of continuing education.  Most of the institutions providing adult educational 

opportunities today can trace their birth to this era (Knowles). These include both 

Syracuse University (founded in 1870) and The Chautauqua Institution (1874).  

 

The latter part of the 19th century was a period of great social change.  

Bitterness over the conflict between the North and the South remained after the 

slaves were given their freedom.  The frontier would soon disappear. The 

treatment of American Indians and the mass of new immigrants, the rapid 

advance of industry, the expansion of railroads, the labor movement, and the 

turmoil of the farmer in rural America significantly impacted the social interaction 

of individuals and groups and the thoughts of the nation at large. Controversy 

over Darwin’s Origin of Species (1859) reflected profound changes in the reading 

public’s perception of the biological and physical universe. Disputes between 

science and religion added to conflicting values and cultural tensions that 

proliferated during this period (Snyder 1985). Codes of public and private 

morality were on the verge of collapsing.  Examples of personal, national, and 

municipal scandal so discredited worthy civic behavior that historians commonly 

refer to the period as the “nadir of national disgrace” (Thornton 1952,11).  
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At this time “one of several waves of mass enthusiasm for self-

improvement, social betterment, and reform swept over the nation” (Gould, vii).  

In that tradition “the rising tide of democracy reinforced the conviction that every 

human being possesses both a natural right to knowledge and the potentiality for 

achieving it” (Snyder 79).  The Methodist ecclesiastical organization in America, 

following the teachings of Methodism’s founder, Englishman Jon Wesley, was 

particularly concerned with the nourishment of the body, mind, and spirit beyond 

a narrow religious education. 

 

The Chautauqua Institution - Historical Overview 

 
Chautauqua is part of the American imagination.  It belongs with Concord, 

Massachusetts or Hannibal, Missouri, or Springfield, Illinois as one of those 

places that help us define who we are and what we believe in. It has its own 

mythic force, Chautauqua does…...There is no place like it, no resort, no spa, not 

anywhere else in the country, or anywhere else in the world. It is at once a 

summer encampment and a small town, a college campus, an arts colony, a music 

festival, a religious retreat, and the village square. It’s all these and it’s none of 

these just. And there’s no place, no place, with anything like its history. 

          Historian David McCullough 1993       
 

 
In 1874, born out of the post-Civil War era of dramatic change that 

affected the lives of so many Americans, came the Chautauqua Sunday-School 

Assembly, a two-week educational program for Sunday school teachers. The 

Assembly was set up on a camp meeting site in a natural wooded setting along 
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the shores of Chautauqua Lake in the southwestern part of New York State 

(Figure 3).  It was the inspiration of two people, Lewis Miller, an inventor, and 

John Vincent, a Methodist clergyman.  The first Assembly included “instructional 

classes, a recreational program and inspirational lectures” given from a platform.  

“Dr. E. O. Haven, of the newly founded Syracuse University2, lent an academic 

flavor to the proceedings”.  Attendees enjoyed concerts, illuminations, and 

fireworks displays in the evenings (Gould, 5).  

 

 

 

 

 

 

 

 

                        

 

 

 

 

So, from the first, vital issues of the day were discussed on the 

Chautauqua lecture platform. In general, lecturers have been selected and 

invited personally on the basis of skill and eminence in their distinctive fields.  

 

(Map by Jane Nelson from Crocker and Currie) 

 

Location Map of the Chautauqua Institution 

Figure 3 
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Distinguished men and women, college presidents, foreign statesmen, state 

governors, business and professional leaders have come to share their wisdom 

and insights. Authors, journalists, historians, philosophers, champions of social 

and political reform have stood before Chautauqua audiences. Beginning with 

Ulysses S. Grant in 1885, ten American Presidents have come to Chautauqua to 

speak of their visions for America and the world.  Franklin D. Roosevelt spoke 

the famous “I hate war” in an address to the nation from the Chautauqua 

platform, and Theodore Roosevelt told his Chautauqua audience that they were 

“a gathering that is typically American in that it is typical of America at its best” 

(McCullough).  

 

The unqualified success of the 1874 Assembly announced that the time 

was right for the “Chautauqua Idea.”   Founder Lewis Miller wrote,    

 

We are in the midst of great problems and struggles, - the right of the 

people to deal with the commonly accepted national questions, such as 

temperance, and Sabbath observance, the rights of property, the rights of 

labor, the rights of trade, the rights of money, the rights of woman. These 

problems the present and near future must solve….Chautauqua must 

perform her part. The churchman, the statesman, the humanitarian must 

be brought on her platform, there free from caste and party spirit, discuss 

questions, solve problems, and inaugurate measures that will mould and 

inspire for the right. (Vincent 1886, vii-viii.)  
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Germinated from the mind of John H. Vincent, the Chautauqua Idea 

defined an attitude toward life. Education became his mission.  

 

“’Now the doctrine which Chautauqua teaches is this,’ wrote Bishop 

Vincent, “that every man has a right to be all that he can be, to know all 

that he can know.  Moreover, it is the duty of everyman to help every other 

man be all that he can be’”(McCullough). 

   

Vincent believed that one was never too old to learn, and that people of all 

classes could make their lives more worthwhile to themselves and to others if 

they made up their minds to do so (Bray 1915).   Vincent wrote,  

 

The full-orbed Chautauqua Idea must awaken in all genuine souls a fresh  

enthusiasm in true living, and bring rich and poor, learned and unlearned 

into neighborship and comradeship, helpful and honorable to both” 

(Vincent, 2). 

 

The popularity of the idea of a summer educational program began to 

attract attendees other than Sunday school teachers.  Chautauqua began to 

expand its program to include all aspects of culture.  In 1878 Vincent introduced 

the Chautauqua Literary and Scientific Circle (CLSC) a four-year program of local 

home reading circles that granted a diploma upon completion (Knowles).  The 
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CLSC published a monthly journal, “The Chautauquan”.  This popular publication 

provided supplementary readings, discussion questions, news about local circles 

and inspiration for over 100,000 home subscribers spreading the ideals of the 

Chautauqua movement across the country (Snyder, 83). According to Vincent 

the goal of the CLSC was to provide “The college outlook” through home study 

and discussion groups especially to those who had a limited education.  

“Chautauqua exalts education…for all, everywhere,” wrote Vincent. (Vincent, 4) 

The reading course of the CLSC is highly significant as it was the forerunner of 

continuing education programs, book clubs, and correspondence courses for 

lifelong education (Snyder). The CLSC and Chautauqua have become 

synonymous with lifelong learning. 

 

Vincent’s declaration “Education ends only with life” (Richmond 1943, 170) 

is evident through the offerings of the CLSC and the other programs initiated at 

Chautauqua.  The summer schools developed with offerings in languages, liberal 

arts, speech, music, library training, theater, theology, fine arts, physical 

education, and arts and crafts.  From 1885 to 1898 Chautauqua was chartered to 

function as a summer university. Later the Institution was actively affiliated with 

New York University from 1923 till Syracuse University began to offer summer-

school courses at The Chautauqua Institution for college credit in 1954 (Simpson 

1999).  While these college, university, high school student and non-credit 

classes flourished, an integrated program of games, athletics, instruction and 

entertainment was also created to serve the education of children (Thornton).   
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Choral, symphonic, and operatic concerts graced various places and spaces of 

the wooded grounds, and numerous extracurricular activities, such as a woman’s 

club, sports club, and a Bird and Tree Garden Club, enriched the program 

(Knowles, 38).   

 

The Chautauqua Movement 

 
“Those who were responsible for the inauguration of this Chautauqua movement 

will influence people a thousand years after today.  It is impossible to calculate 

the good it will do.”                                                       William Jennings Bryan3 

          
 

Bishop Vincent described Chautauqua as a place as well as an idea that 

“embraced all things of life including art, science, society, religion, patriotism, and 

education, whatever intends to refine and ennoble” (Froome 1994, 2). It was a 

place to take a summer vacation with a purpose where people could participate 

in programming and uplifting activities.  Americans from rural areas, with limited 

associations with people and ideas, and urban Americans immersed in the soot 

of the industrial air, and the sense of lost identity in a sea of humanity, thirsted for 

knowledge and sense of being an individual in a community (Simpson, 26). In 

response to these needs the ideals of the Chautauqua Institution spawned a 

movement across the United States and Canada that organized independent 

Chautauqua assemblies and tent Chautauquas.    

 

By 1904 almost 300 independent Chautauquas had been established.  
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They emphasized an escape from the stress and distress of the times on 

desirable sites that could provide for religious devotion and recreation.  

“Recreation was viewed by Vincent as a respite that would enhance the learning 

process” (Snyder, 81).  The Fairport camp meeting grounds in the woods along 

Chautauqua Lake would provide such a location for the Chautauqua Institution.  

“At Chautauqua,” Vincent wrote, “Nature is our text -book, Nature our laboratory, 

Nature our teacher. We study Nature in her material manifestations, in her 

mental and moral manifestations” (Vincent, 220).  Wesleyan Grove on the island 

of Martha’s Vineyard, Massachusetts, is another highly representative camp 

meeting ground of that era with “an urban like density of people and buildings 

hidden in untrammeled nature.” It is another “city in the woods” (Weiss 1987, xiii).  

Other Chautauquas tried to choose sites in attractive natural surroundings, by a 

lake or river, or in a well-shaded park (Morrison 1974). 

 

Simultaneously, the tent, or circuit Chautauquas, carried a program of 

lectures, musical entertainment, and dramatic performances to over 9,000 towns, 

widening the narrow circle of the lives of millions. “Fundamentally, the 

Chautauqua movement was a response to an unspoken demand, a sensitive 

alertness to cravings of millions of people for ‘something better’.” As a result, 

thousands o f culture-starved, isolated communities were influenced by the 

activities of the Chautauqua Institution making it one of the most famous places 

in the nation for a period of time in America’s history. (Gould, vii.)   
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The Chautauqua Network  

It (Chautauqua) has always stood for true democracy, spiritual liberty,  

and a constantly wider dissemination of knowledge. It has been a  

pioneer in education, and always a sane one.  It has been an inspiration, not only 

to those who are able to gather in your City in the Woods, but to millions of 

others whom it has moved to reach out for better things.    

                                      President Calvin Coolidge4                         

          

After World War I the population increasingly moved to urban areas where 

more professional forms of entertainment were available. The radio, movies, 

automobiles, public libraries, public education correspondence and extension 

courses, declining farm prices in the 1920s and the onslaught of the Depression 

contributed to the demise of the independent and tent Chautauquas (Snyder, 89). 

 

However, the Chautauqua Network is an informal alliance of independent 

Chautauquas that did survive. (Appendix C) These institutions range from 

church camps with Chautauqua roots, to weeklong revived chautauquas like 

DeFuniak Springs, Florida and to summer-long educational, cultural, and 

recreational programs with accommodations.  Chautauqua Boulder (Boulder, 

Colorado) is the only year-round Chautauqua, and the only one whose grounds 

are free and open to the public.  It offers environmental educational programs for 

schools, classes, and scouts, and a Chautauqua Summer Forum series where 

area residents explore and debate issues relevant to their lives and their 

community. The landscape includes hiking trails, mountain parks and gardens. 

(Colorado Chautauqua Association) 
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Lifelong Learning Communities 

“Learning communities can build cohesiveness and transform residential setting 

into an active, supportive, and exciting place to live and learn.”  

(www.uvm.edu/~llcenter/faculty/facinfo.htm) 

 

 
Now, at the beginning of the 21st century, learning communities have 

evolved into many forms.  For the purposes of this Capstone project, a lifelong 

learning community can be defined as a multi-dimensional residential setting for 

all ages that is a dynamic, supportive place to live and learn, and provides a 

framework that allows one to become more in touch with oneself as an individual. 

This is a place where individuals can feel free to try to do things that they might 

not have thought about, or had thought about but for some reason failed to make 

any attempt at it. This would be a place that opened one’s mind to new ideas and 

knowledge in areas with which one might be unfamiliar. The experiences visitors 

would have, along with the new knowledge that came with them might potentially 

benefit not only themselves, but hopefully contribute to improving the community 

in which they live, work and play. A lifelong learning community would be a 

community like Chautauqua Institution. 

 

The Chautauqua Institution Today  

Today the Chautauqua Institution is 128 years old, a National Historic 

Landmark and “virtual museum of American Architecture” covering 225 acres 

along the shore of Chautauqua Lake in the southwestern part of New York State. 
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It is also a thriving lifelong learning community.  During the nine week “Season”, 

as it is called, nearly 150,000 people come from all over the United States, 

Canada, and Europe to attend lectures and sermons; symphony and chamber-

music concerts; opera, theater and ballet performances; jazz and rock concerts 

and cabaret; summer school for pre-professionals in art, dance, music, opera 

and theater; and a Special Studies program of over two hundred offerings 

covering a wide range of interests for all ages (Simpson). In addition to the 

plethora of intellectual opportunities, are recreational activities. Today 

Chautauqua blends tradition in a sense of community “and a determination to 

serve the changing intellectual and spiritual needs of people from all walks of life” 

(Chadbourne 1994, 9). It is said that Chautauqua is for everyone, all ages, all 

generations. It has a unique “sense of place.”  

 
 

Chautauqua Institution’s Importance as a Planning Precedent 

Many places, for example some buildings at Chautauqua, do not fit the classical 

standards of beauty… but when you look upon them, they raise your spirits. Practically 

everything here raises your spirits….that criterion is at the heart of the judgment of 

community.                  Architect Andres Duany 19995 

 
 

The idea of using Chautauqua Institution as a planning model is not a new 

one as it can be traced back to the early part of this century to the work of John 

Nolen (1869-1937). Nolen was a landscape architect and pioneer of American 

city planning whose methods focused on designing cities with the intention that 
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improving physical conditions would improve social and economic conditions 

(Edgell 1995), a basic premise of the Progressive movement.6  Nolen studied 

Chautauqua in order to understand a good physical design model.  Nolen’s office 

records include a detailed site plan of Chautauqua, tissue overlays, and statistics 

recorded on index cards identifying widths and linear feet, perimeter block sizes, 

total land area to the proportion of open space, and percentages of public to 

private uses (Figure 4 ).  These reflect the breadth and depth of his research in 

analyzing the physical composition of Chautauqua’s plan. (Low 1998) 

 

 

 

 

 

 

 

 

 

 

 

 

Nolen understood the connection between the physical design of 

Chautauqua and its relevance to the social issues of the Progressives.  

Chautauqua provided an intellectual framework that influenced his designs and 

   

Records of John Nolen on Chautauqua Institution 

Figure 4 
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supported his belief that the physical environment and the healthy life of both 

mind and body were linked.  The Florida towns of Venice and San Jose in 

Florida, and Myers Park in Charlotte, North Carolina are some examples of 

Nolen’s designs that reveal Chautauqua’s influence.  Myers Park in particular, 

shares the physical attributes of a looping avenue for public transit, a variety of 

streets, centrally located institutions, abundant public open space, and street 

frontages bordering natural corridors. In both towns nature has been brought into 

the most urban conditions, reflecting Nolen’s belief in the importance of the 

relationship between man and nature (Low 1998, 315). 

 

During the past two decades more planning professionals have been 

studying and using Chautauqua as a planning model. The “sense of place,” 

created by the physical layout, and the atmosphere created by the layout, has left 

a lasting impression in the minds of many (Rupnik 2000, 135). Dan Cary, a 

Florida town planner, grew up eight miles outside Chautauqua in Western New 

York State. The “nowhere” of South Florida stood in stark contrast to the life he 

remembers of “neighborhood schools, where there was this sense of community 

and roots, where there was no crime.”  To Cary, Chautauqua “was probably the 

most perfect of small towns.”  It “represented a superior human habitat – and not 

in nostalgic terms but as a matter of strict human ecology” (Kunstler 1996, 210). 
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Two very influential planners, Elizabeth Plater-Zyberk and Andres Duany 

lectured on Chautauqua’s platform (Figure 5), during the 1999 Season. Plater-

Zyberk said, “Chautauqua has long represented a physical and functional ideal 

for community-making in the United States.”  It is an important model for the 

communities their firm strives to build and rebuild. (O’Grady, 1999, 5) They use 

Chautauqua as a classroom for educating other planners on community design.  

In fact, Chautauqua was one of the towns viewed by Robert Davis prior to the 

development of his new town, Seaside, Florida (Langdon 1994, 111). He hired 

Plater-Zyberk and Duany to design Seaside, and they sent planners from their 

firm to study the older section of Chautauqua. Seaside (Figure 6) echoes the 

characteristics of traditional American small towns creating a community where 

people sit on porches, walk, meet and talk on the street (Patton 1992, 84). 

(From “Planners tell how to revive yesteryear’s neighborhoods” 
 in The Chautauquan Daily) 

 
New Urbanists use Chautauqua Institution as a Planning Model 

Figure 5 
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During their research for planning the new town of Seaside, Plater-Zyberk 

and Duany discovered the legacy of John Nolen. Nolen’s holistic approach to 

town planning integrated different elements of commercial district, residential 

neighborhoods, public facilities, parks, and natural features into a plan that 

functioned as a unit.  Groups of definable patterns of these elements blended 

into a coherent wholeness greater than the sum of its parts. Residents of these 

early communities seemed to benefit from all aspects of the town plan’s ability to 

foster neighborliness, social interaction and overall sense of community (Edgell).    

 

The work of Duany and Plater-Zyberk in the town of Seaside has been 

attributed as impetus of a growing reaction against the suburban sprawl 

development of post-World War II America.  The Congress of the New Urbanism, 

of which Duany and Plater-Zyberk were founding members in 1994, has looked 

 
Section/Elevations for Seaside, Florida 

Figure 6 
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at communities like Chautauqua for guiding principles for improving the quality 

and character of new community development and the restoration of existing 

urban centers and towns. The philosophy of the New Urbanist asserts “that good 

design can influence human behavior in positive ways” (Edgell, 89). Planners 

who follow “The New Urbanism” use a holistic approach to design that includes 

such traditional urban elements as pedestrian-oriented streets and defined public 

spaces, squares and parks and a mix of land uses. All these elements are keenly 

evident throughout the fabric of the Chautauqua Institution.  

 

From the lecture platform of Chautauqua Institution Dennis Carmichael, 

landscape architect and Vice President of EDAW, and Paul Ostergaard, an 

architect and urban planner with Urban Design Associates, spoke of the use of 

Chautauqua ideals in their work across the country. Their work at the Disney 

Corporation’s town of Celebration in Florida (Figure 7), they explained, reflected 

Chautauqua’s influence the most.  Carmichael illustrated ten principles of good 

community development design found at Chautauqua (Appendix C) and 

described how their team incorporated these into their design development for 

Celebration (Carmicheal and Ostergaard 2002).  In Disney’s words, Celebration 

is designed to become an international prototype for communities. The town 

would stress “an orientation toward lifelong learning, livability, environmental 

sensitivity, and innovative planning and design” (Vanderbilt 1995, 197). 
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As part of Celebration, in 1996 the Walt Disney Corporation opened the 

Disney Institute on 90 acres fronting the Buena Vista Lagoon. Initially targeting 

adults and families with older children the vacation resort offered to participants 

80 programs, within nine program tracks, including entertainment arts, sports and 

fitness, lifestyles, story arts, culinary arts, design arts, environment, youth and 

performing arts.    Michael D. Eisner, chairman and C.E.O. of Disney stated, “The 

Disney Institute will be a resort with a creatively-charged atmosphere, where you 

can engage your body, excite your mind and expand your horizons.”  Inspiration 

for the Institute came from a vacation that he took with his family at the 

Chautauqua Institution in western New York7 (Holter 1995).   

 

Town of Celebration, Florida 

Figure 7 
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As all this demonstrates, Chautauqua’s physical framework has been 

studied and emulated in other urban developments by architects, planners, and 

developers. However, it has also been examined in theses, dissertations, and 

unpublished papers in the academic realm.  Kathleen Anne Froome’s Sacred 

and Secular landscape: Chautauqua, NY, 1871-1890 (1994) focuses on the 

landscape as a unique fusion of the spatial and ideological character of the 

religious camp meeting, the college campus, and the picturesque suburb.  Donna 

Carlson’s The Rhythm of Memory and Hope: Landscape, Architecture, and 

Metaphor –Chautauqua Institution, NY, 1874-1900 (1999) explores the 

development of the landscape as a symbolic and metaphorical reflection “of the 

Chautauqua Idea – of balance, harmony, unity and perpetual renewal within the 

individual, the Church, and civilization” (Carlson 1999, vii). Michael Wayne 

Miller’s The American Camp Ground Community: An Urban Nucleus as a Basis 

for Modern Community Planning (1996) compares the cultural, morphological, 

and physical developments of three camp ground communities from Chautauqua 

Institution, to Seaside, Florida, and advocates a set of patterns and principles for 

the design of future small towns and resorts.  Megan Rupnik’s Chautauqua 

Institution: The Planning and Preservation of a National Historic Landmark (2000) 

explores the physical development of Chautauqua, how Chautauqua became a 

planning model, and historic preservation at the Institution concluding with 

recommendations to advance preservation efforts. 

  

These investigations provide a wealth of information and insight regarding 
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the important role Chautauqua Institution has played in America’s history as well 

as valuable data on the physical formation of the Institution from its beginnings.  

Chautauqua’s significance in America is incomparable, stemming from the birth 

of the Chautauqua Movement and its innovative contributions to adult education 

and lifelong learning, and as an historical overview of architectural development 

and community planning in the 19th and 20th centuries.  As a vibrant, livable 

community with a unique sense of place it has evolved into a model that has 

much to offer in the design of communities for lifelong learning as well as other 

forms of communities. 
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THEORETICAL FRAMEWORK 

 

Many people who come to participate in the summer program also 

recognize that there is a unique sense of place surrounding the Chautauqua 

Institution.  Fundamental to Chautauqua’s sense of place are the values 

expressed by those who come to stay during the summer program.  Time and 

time again readings, lectures and audiotapes reveal expressions regarding the 

unique qualities that have attracted individuals to this place over the years 

(Appendix C). 

   

“At Chautauqua, in a setting that feels like home, the very air is imbued with a 

sense that anything is possible.”                Jeffrey Simpson 1999 

                    

“Chautauqua is part of the American imagination…one of those places that help 

us define who we are and what we believe in. It has it’s own mythic 

force……There is no place like it. …… not anywhere else in the country, nor 

anywhere else in the world……When you are here, you know exactly where you 

are. I f you are on highway America, supermarket America, airport America, 

shopping mall America, whether it’s in Florida, New Jersey, New Mexico, how in 

the world do you know where you are? When you are present here with the past, 

you are present with a body of ideology, with a volume of thoughtful, considered 

attention to the nature of the American experience.”          David McCullough 1993 

                                 

“I find myself more alert and more alive, more discerning, more thinking, when I 

am there. It’s where I am the happiest, most alive, most creative, …where I learn 

and grow the most.”              R. Blake   Interview 2002 
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Many reflections hold common threads in language such as “community,” 

“like-mindedness,” “home,” “uplifting,” “safe,” “opportunity,” “reflection,” 

“restoration,” and “learning.”  It seems evident that Chautauquans share common 

feelings and values about this place.  This made me question what it was about 

Chautauqua that was so engaging, so highly valued, by the residents and visitors 

that made them want to come again and again to experience.  Why does 

Chautauqua feel this way? Is there something in the patterns and forms of the 

landscape and community that can’t be separated from the human experiences 

that exist on them?  Can the sense of place or sense of self in place be captured 

in a new community?  

 

In order to transform Syracuse Universities South Campus it is necessary 

to understand Chautauqua’s sense of place. To that end, this investigation seeks 

to understand that link between the Chautauqua environment and the 

Chautauquan. It seeks to understand how the place affects the thoughts, feelings 

and behaviors of those who come to Chautauqua and what the Chautauqua 

environment means to those who inhabit it. What are the components that 

structure the sense of place? What are the patterns and forms that combine 

together to create the sense of place and how could they be adapted to the 

South Campus site to begin developing a Center for Lifelong Learning and a 

unique sense of place? 
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Sense of Place 

 
The concept of place is both physical and psychological. The sense of 

place might be described as an interactional or transactional concept in which a 

person’s experience of a setting, or place, will produce reactions such as 

feelings, perceptions, and behaviors. We may not always be consciously aware 

of that experience. The settings we live in, then, can affect our lives in many 

ways and, in turn, the pattern of reactions that are created from those 

interactions may affect the environment and the environment’s influence on 

people. The environment and those who occupy it can be intertwined in complex 

patterns of reactions as our experience with both the physical and social aspects 

of place is heavily influenced by what we contribute to it from culture, previous 

experience and individual temperament. To an environmental psychologist the 

person and setting are considered a holistic entity. 

 

The experience that is created by the physical environment we are 

interacting with and what we bring to it is termed the sense of place (Steele 

1981). A simple diagram represents the sense of place (Figure 8).  

 
                                      
 
 

            +  
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The Transactional Process of Sense of Place 

Figure 8 
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The construct of sense of place may be more clearly understood through 

the descriptive science of phenomenology which is centered in the belief that 

thoughtful looking will lead to a clearer picture of the meaning of the human 

experience in the everyday world. 

 

A Phenomenological Approach 
 
 
 A phenomenological approach on the part of the researcher presupposes 

a way of working that is interpretive and driven by interest, sensitivity and 

sincerity in order to understand and describe the phenomena.  According to 

Seamon, Heidegger, a key figure in the phenomenological tradition, interpreted 

what it means for human beings to dwell on the earth. He described “dwelling” as 

a place in which we exist involving a process that makes it become a personal 

and social world and home (Seamon 1987). In the literature of design, Norberg-

Schulz, following Heidegger’s concept, says that man dwells when he can orient 

himself within, and identify himself with an environment, thus implying “the 

establishment of a meaningful relationship between people and a given 

environment.” “Dwelling” implies that the space within which this relationship is 

established is a place with a distinct character and essence. The Genius Loci 

(“spirit of place” or “sense of place”), is therefore “a concrete reality man has to 

face and come to terms with in his daily life.” (Norberg-Schulz 1985, 13)   

 

My research on The Chautauqua Institution – [from historical accounts, 
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professional journals, academic examinations of the physical structure of the 

Chautauqua community, reflections from taped interviews in the archives, and 

focus interviews with persons who attend Chautauqua during the summer 

program] - seems to indicate that the sense of place at Chautauqua is a complex 

one that consists of a multi-dimensional, experiential relationship within the 

transaction of person and the environment. This suggests that taking an 

empirical approach alone for this study would assuredly be shortsighted and 

limited.  According to Yi -Fu Tuan, planners using analytical thought cannot 

satisfactorily measure “the quality of a feeling or aesthetic response…and do not 

describe or try to understand what ‘being-in-the-world’ is truly like” (Tuan 1977, 

201). Norberg-Schulz advocated for the use of qualitative phenomenological 

approaches versus abstract “scientific theory” to analyze art and architecture 

when he said “When we treat ‘architecture’ analytically, we miss the concrete 

environmental character… the very quality which is the object of man’s 

identification, and which may give him a sense of existential foothold” (Norberg-

Schulz 1979).  Phenomenology, a philosophy centered on the “nature of 

everyday human environmental experiences and behaviors, particularly in terms 

of people dwelling and being-in-the-world” (Seamon 1987, 6) therefore provides 

an intuitive, holistic seeing that could engage a deeper, richer understanding of 

the concept of sense of place as it relates to a community for lifelong learning. 

 

The sense of place is directly related to the human perception of forms in 

the environment. Graumann states,  
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The phenomenological interest in the lifeworld requires that it be studied 

as it is experienced by its inhabitant.  Therefore, it is phenomenologically 

imperative to try to capture the lifeworld in the inhabitant’s view and 

interpretations…The basic phenomenological rule of a phenomenological 

approach is to accept and describe things and events as they present 

themselves …in other people’s experience, language, and behavior 

without any special recourse to ‘introspection’ or to the researcher’s 

‘intuition’ (2002, 107). 

 

According to Graumann, Heidegger, in Being and Time (1962) and related 

works, presents that the focus of phenomenology is on something, at least partly, 

concealed and not open to an intuitive access and must be interpreted 

(Graumann 2002, 106).  Husserl, according to Graumann, “implies that persons 

are sensing or meaning-giving agents, their environment is, in principal, 

experienced as meaningful” (Graumann, 98), and that members of a cultural 

community share a language that communicates meaning (96). 

 

Central Constructs 

Heidegger’s work has been a driving force in phenomenological inquiry for 

both architectural and environmental-behavior research producing “a growing 

body of qualitative, descriptive research focusing on actual places, built 

environments, and environmental experiences” (Seamon 1987, 8).  Four themes 
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commonly found in this work are (1) environmental experience and “lifeworld,” (2) 

place, (3) home and (4) design as place making. They are important to 

understand as part of the framework for this Capstone study for the design of a 

lifelong learning community with a meaningful sense of place.  In reviewing these 

four constructs we can begin to understand how form is interconnected with our 

experiences and behavior.  

 

Central Construct #1 - Environmental Experience and Lifeworld  

 

Old First Night -“There was plenty of that Chautauquaesque enjoyment of the good, 

clean air, the garden atmosphere, family, friends, and the comparatively small 

experiences that give character to any period of time.” Centennial 1874-1974 

           

Centered in the construct of “environmental experience and lifeworld” is 

Husserl’s (1954) description of the ‘lifeworld’, meaning how people respond 

“bodily, emotionally, and cognitively” as they move through and experience 

space, nature, landscape, and the built environment of the everyday world.  

Exploration and description of the ‘lifeworld’ has become a major 

phenomenological focus in environmental-behavioral research (Seamon, 6). How 

we know or understand the ‘lifeworld’ originates through perception.  

Environmental perception is the initial gathering of information… through all our 

senses… as we see, hear, smell, taste and touch the world” (Gifford 1997, 17). 

Each person’s perception of his environment reflects processes of selection, 

level of awareness, degree of adaptation, as well as the affects of personal and 
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cultural differences.  In particular, we have to differentiate the background from 

the objects to understand the setting in which they are located.  Regardless of 

which sense is involved, the whatness (objects) and the whereness (space) are 

essential to perception” (Kaplan and Kaplan 1982, 18). According to the Kaplans, 

two hypothetical visual systems play complementary roles in the visual 

perception of objects and space that reduces the environment into identifiable, 

essential properties. The salient properties recombine and the result is a 

meaningful representation of objects in space that is recognized.  That is, the 

scene is now readable. The object is a composite representation, an entity with a 

concrete sense of reality. Objects make up an “environmental character” which is 

the essence of place and part of our every day ‘lifeworld’ (Norberg-Schulz 1979, 

7).  

 

 In a phenomenological sense the concrete things that constitute our 

‘lifeworld’ are interrelated in complex ways.  The concept of a mental model or 

cognitive map helps to understand how humans experience the environment. A 

cognitive map is an accumulation of associated human experiences that 

influences how the environment feels and can guide the behavior of the “owner” 

of the map. This concept links the physical aspects of a place with the human 

experience of that place.  It is part of the broader framework of environmental 

cognition closely tied to environmental perception. Environmental cognition 

concerns lie with the manner in which we acquire, organize and recall information 

about locations, distances, and arrangements in buildings, streets, communities, 
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and their surroundings. This includes thought processes that help us understand 

the relative location in space of different places, as well as traverse, or “wayfind” 

successfully through an environment. The theoretical discourse on human 

perception and cognition is helpful in understanding how sense of place can be 

learned and manipulated through images as well as behavior.  

 

Construct #2 - Place 

What is Chautauqua? 
 

Chautauqua is a combination of nature and the arts in total harmony,  

the aesthetic blossoming of youthful buds nurtured by the flowing spirit  

of creativity. In this tiny world, where culture abounds and is so greatly 

appreciated, we find a dynamic serenity.             C. George Glennie 1980 

 
 

A second interconnected theme is that of “place.”  Dovey (1985), 

concluding that places can be judged in terms of their health, established “ten 

propositions toward an Ecology of Place” which includes the following: “healthy 

places are dynamic and have a tangible image; healthy places provide learning 

opportunities and connect people with the past and future” (Seamon 1987, 10). 

These attributes are quite relevant and  evident in Chautauqua. The harmonious 

connection, the ecology of place, between individuals and their experiences of 

the Chautauqua built environment is evidenced in the 129-year success of 

Chautauqua Institution as a lifelong learning community. A study of Chautauqua 

and its sense of place is aimed at understanding what forms and person-

environment transactions create a healthy ecology of place.  
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Because of emphasis on the uniqueness of each setting, phenomenology 

of place has produced insightful descriptions of particular locations.  Violich 

(1983, 1985 and 1998) explored the sense of place for numerous Dalmation 

coastal towns in Yugoslavia, and hill towns of Italy and California. Violech notes, 

“the diverse environmental situations of the Dalmation coast” villages “held 

strong meaning for their dwellers”(Violich 1998, 61). These villages provided 

good subjects for understanding how the form of urban places can create 

distinctive identities and patterns of human use. In case studies, using his 

phenomenological method of “urban reading” he identifies “qualities of the 

natural and human-built environments that contribute to a sense of 

place”(Seamon, 11).  A focus of his discussion is on “the nature of identity to the 

meaning of place” and “how the direct experiencing of places can lead to a 

deepened sense of relationship between the city’s form and a person’s own 

connectedness to it” (Violech 1998, xiii). He concluded that identity with place 

developed out of daily experiences occurring at the local level and was in general 

shaped by local dwellers. The sense of connectedness was strong and fulfilling.   

 

The physical pattern and uniqueness of the urban form played a dominant 

part in creating identity through increased awareness by individuals and the 

whole community.   As more persons, through experience, came to share 

identity, a collective identity grew which culminated in shared community actions. 

Certain rich themes became interwoven into a wholeness, drawn from an 
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assemblage of mental patterns, images, association, senses, and feelings 

framed in geography and history.  Engaged in a place providing intimate 

experiences allowed a feeling of release from the pressures of everyday life and 

a sense of experiencing human identity with the place. Violech (299) describes   

 

…Zadar’s jewel-like quality grew out of its variety of detail,  

set in a clear, water-bound frame…Dubrovnik’s ability to transport us  

to the intelligence and self-reliance of inspired Medieval urban life, … in 

Hvar we found a free spirit expressed in its ‘open arms’…  

 

These descriptions represent the “soul” of each physical place that 

“provides the key to awaken the spirit…within us and anchors our sense of 

identity” (Violech, 300). Many of these descriptions echo the reflections found in 

the literature review of Chautauqua Institution and Chautauquan’s comments 

about the environment there. 

 

Construct #3 - Home, Journey, and Community 

 

The truth is human life needs to be dotted over with the occasions of stirring 

interest. The journey asks its milestones, or if you please, its watering holes along 

the way.  Our nature requires the occurrence now and then of some event of 

special interest, something that shall peer up from the dead level of existence, an 

object of hope to rest upon in the future, an oasis in the desert of the remembered 

past.              “Camp Meeting Manual” – Gorham, 1854 
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As previously discussed, the industrial revolution affected American lives 

in multitudinal ways. The latter part of the 19th century was a time of great social 

change.  The home became a focus for family, as well as a cultural symbol for 

stability, morality and sanctity.  The offering of educational opportunities in a 

secluded, lakeside grove seemed the ideal and John Vincent, one of the 

founders of the Chautauqua Institution, set out on a plan to create a community 

that would provide escape and relief from the increased tensions of the times.  It 

was to be a stable, moral and fraternal home. Nature became the house, the 

church and the school.  

 

Another important construct of life -world in the philosophical tradition of 

phenomenology is ‘home and at-homeness.’  Seamon notes that a great deal of 

the phenomenological research on home comes out of writings of Bachelard and 

Heidegger.  Gaston Bachelard in The Poetics of Space (1969) creates poetic 

images of familiar friendly spaces, particularly observing the house and childhood 

experience of it and, in addition, conceptualizing a duality of insideness and 

outsideness (Sopher 1979, 130).  Heidegger’s impact lies in his notion of 

dwelling brought forth in Poetry, Language and Thought (1971).  Numerous 

writings by Saile (1977, 1978, 1985a,b) are noted as placing emphasis on the 

roles of habituality and ritual to create a sense of at-homeness, a central theme 

in traditional society’s sense of home.  In The Ethical Function of Architecture 

Harries (1983) characterizes the essence of dwelling as incorporating two 
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architectural centers including: 1) “home as the world of individual, family, and 

habituality; and 2) the church, or temple, representing the world of sociability, 

publicness, and festivity.” (Seamon 1987, 12) Home, then, seems a structure that 

is inseparable from community. 

 

Norberg-Schulz, in The Concept of Dwelling: On the Way to a Figurative 

Architecture (1985), set home in a larger existential continuum. He discussed 

dwelling as four levels of physical place made by man.  These he called: 

“settlement (natural dwelling); urban space (collective dwelling); institution (public 

dwelling); and house (private dwelling)” and suggested that they would be most 

successful when we are aware of the “sphere of dwelling that each place 

supports and reflects.” Through examples he demonstrated how architectural 

form and space could support or inhibit the levels of dwelling. Home, in his 

writing, became a part of a larger whole where the built environment could 

differentiate its various parts. (Seamon, 12-13)  

 

Construct #4 - Design as Place Making 
 

“Architecture means to visualize the genius loci, and the task of the architect is to 

create meaningful places, whereby he helps man to dwell.”   

       Norberg-Schulz 1979 
 

 
Design of the built environment as place making is another overlapping 

theme relating to phenomenology.  The designer takes on an integral role in place 

making towards the ultimate goal of creating an environment that allows a 
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harmonious relationship between the “multidimensional needs of individuals, 

groups, society, and nature”(Seamon, 13) The built form and space “brings the 

inhabited landscape close, and lets people dwell poetically” wrote Norberg-

Schulz (1985, 117), thus illuminating the importance of creating a meaningful 

experience with the environment for the inhabitants and the responsibility of the 

designer in that process. Relph (1976), in his seminal work on the theme of 

place, presented the idea of insideness as the core of place experience which 

allows a “secure,” “comfortable,” “at home” sense for the person, rather than an 

“exposed,” “stressed” or “out of place” feeling termed outsideness.  Seamons 

using Relph’s notion of insideness reinforces Norberg-Schulz’s belief of the 

designer’s contribution in creating qualities in the built environment that sustain 

dwelling and a sense of place.  “Sociability and interpersonal contact, being an 

integral part of insideness,” thus would seem to reinforce the individual’s sense of 

belonging to the physical environment and the experience of a sense of place.  

Using the example of the traditional Middle-Eastern courtyard as noted in the 

works of Norberg-Schulz (1980, 126-135) and Fathy (1973, 55-59) he explains 

how the “unselfconscious aesthetic” of the houses and their form, clustered and 

inward oriented, provides a place for informal human interaction along with a 

“sense of serenity and shelter” that joins people in an everyday world supporting 

a “satisfying and complete way of life”. (Seamon, 13) The example of the 

courtyard reveals an important relationship between form and  human behavior 

and sense of place. These descriptions of inward orientation and sense of 

serenity and shelter are particularly reminiscent of Carlson’s views in his thesis 
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The Rhythm of Memory and Hope:  Landscape, Architecture, and Metaphor-

Chautauqua Institution, NY, 1874-1900. (1999) 

 

A Pattern Language  

An important and distinctive contribution to the literature on environmental 

design as place making is Christopher Alexander’s The Timeless Way of Building 

(1979) and Pattern Language (1977).  Within these writings he expresses an 

alternative vision to mid-twentieth century planning, architecture and building in 

the man-made landscape.  Alexander explains that in modern times we have lost 

site of a better way of building places that was known instinctively in the distant 

past. This pre-modern approach he calls “the timeless way,” the central quality of 

which is the source “of life and spirit in a man, a town, a building, or a 

wilderness.” (Alexander 1979, ix)  “The central quality is kindred to, yet cannot be 

completely described by, such qualities as life, wholeness, comfort, freedom, 

clarity, selflessness, and eternity and so he calls it “the quality without a name” 

(pp. 19-40).  The traditional villages of Africa, India, and Japan, monasteries of 

the Middle Ages, temples of Japan, arcades of English country towns, bridges of 

the Italian middle ages, and the cathedral of Pisa are to name but a few 

examples of this unconscious way of building that has existed for thousands of 

years (p. 10). 

 

 The essence of Alexander’s suggested approach to creating new 

environments is the view that “the quality without a name,” the life and soul of a 
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place, is formed from orders of transactional relationships rather than as mere 

objects in space. That is, that place depends not only on the physical 

environment, but also on the patterns of events that we experience there.  

Physical space supports the action or experience, and the patterns of events, 

according to the prevailing culture, gives the space meaning.  A unit is formed by 

this circle, this “quality without a name,” as in the example of the Middle-Eastern 

courtyard, or again in how the front porch, semi-sheltered and open to public 

space, in more modern times allows “watching the world go by.”  The space, 

building or town derives its character by the pattern of events that happen there 

most frequently (Alexander, 62-70). 

 

 According to Alexander, certain geometric patterns in a space are always 

interlocked with a pattern of events (p.75), which are not necessarily human 

events.  These patterns in space do not “cause” the pattern of events, nor do the 

pattern of events “cause” the patterns in the space.  However, there is a 

“fundamental inner connection” that allows the pattern of events, to repeat within 

the space and create a particular character (p.92).  In his book A Pattern 

Language (1977) Alexander and his colleagues present 253 elements, or 

“patterns,” of the built environment that seem to contribute to a successful sense 

of place.  They summarize “patterns” in this way: 

 

Each pattern describes a problem which occurs over and over  

again in our environment, and then describes the core of the solution  
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to that problem, in such a way that you can use this solution a  

million times over, without ever doing it the same way twice.  

 

 To be more explicit, the essence of Alexander’s method is that each 

pattern includes six components:  (1) a picture representing an archetypal or 

diagrammatic example of the pattern is shown; (2) an explanation how it 

contributes to completing other larger patterns; (3) headline illustrating the 

essence of the problem, followed by (4) a description of the empirical background 

of the pattern, evidence for its validity, and a variety of ways it can be used; (5) 

the solution describing the physical and social relationships that are necessary in 

order to solve the problem within the stated context;  and (6) a diagram that 

explains what must be done to build the element effectively. Figure 9 illustrates 

the archetypal example, the headline essence of the problem, the variety of ways 

the element can be used, and the diagram with explanation for a successful 

solution (p.276-279).  

 

Alexander and his coauthors view the “patterns” as the elements for one 

possible pattern language, and they present them as hypotheses that will evolve 

with each new development scenario.  But, they believe that many of the patterns 

are deeply rooted in the nature of things and will be part of human nature and 

action many years from now.  Therefore, they sense that a portion of the 

language would be “the archetypal core to all possible pattern languages, which 

can make people feel alive and human” (p. xvii). 
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Kunstler agrees that this vocabulary for building seems to be grounded in 

profound “human emotional and psychological needs: the need for greenery, 

sunlight, places to be with other people, spaces to be alone, spaces for the 

young and the old to mix, for excitement, and tranquility” (Kunstler 1993, 251).  

These design elements identified by A Pattern Language, echoes Seamon,  

“facilitate place, insideness, and dwelling with its intimate bond between people 

and place as described by Heidegger.”  So what is significant about A Pattern 

Language to phenomenology of the environment is the “reasoned descriptive 

structures it provides and how they connect human dwelling and the built 

environment” (Seamon, 14-15). 
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 (From Christopher Alexander in A Pattern Language) 

An Example of Pattern Language 

Figure 9 
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There are no guarantees that using A Pattern Language will lead to a 

successful design.  Just as Seamon noted, there is “still the difficult leap from 

awareness of (Alexander’s) pattern language to building.” However, A Pattern 

Language had been applied to a number of studies of real-world projects, 

including Alexander’s use of them in school, university, residential and restaurant 

design, (Davis and Fromm & Bosselman) in residential design and (Coates & 

Seamon) in landscape design (as cited in Seamon 1987). 

 

The importance of understanding the meaning of our environment and 

man’s relationship to it, at an individual and social level, has played a significant 

role in the discourse on the theme of place and sense of place in the built 

environment. (Rapoport 1982; Violich 1998) In response, there seems to be an 

increased interest by some architects and designers in creating better places to 

live, work and recreate. The Congress for the New Urbanism offers more recent 

evidence of a growing architectural reform movement to revive community 

identity and a shared sense of place.  Although its approach to design is not 

revolutionary, in that the physical form that the New Urbanists envision is 

founded in the long abandoned traditional planning principles of the early 20th 

century, it is a new response to the “expressed shared belief in a direct causal 

relationship between the character of the physical environment and the social 

health of families and the community at large” (Duany, Plater-Zyberk, and Speck, 

2000, p. xiii). Through a new exploration of the nature of historical structure New 

Urbanist Designers have created a “new” model and associated typologies for 
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“the return to community” that may benefit modern living. 

 

As landscape architects we can take a renewed look at the past through 

landscape environments like Chautauqua Institution that have proven to be 

successful over time.  In addition, we can look to environment-behavior theories 

and case studies, both empirical and qualitative, to gain a clearer understanding 

of the complexities of the people-environment relationship.  As Graumann states, 

“The person-environment relationship is interpretive…it is intentionally directed 

toward meaningful persons, objects, and events.  These meanings…originate in 

the reciprocal interaction” of that relationship (p.109), what this researcher 

describes as the transactional experience.  Muchow, according to Graumann, 

“demonstrated the intersubjectively agreed-upon lifespace will mean different 

things to different people” (p. 102).  

   

Phenomenologically seen, human experience is a meaning-centered  

reciprocal interaction between body-subjects and their environment.   

Hence, this conception emphasizes whole unitary situations, it respects  

the phenomena, and it does involve the ever changing give-and–take  

character of P-E transactions (Graumann, 110). 

 

With these understandings in mind, the researcher used environment-

behavior research as a vehicle to interpret the meaning of the sense of place at 

Chautauqua as expressed by interviewees of different age, gender and length of 
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experience with Chautauqua.8 
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DESIGN OF CAPSTONE PROJECT 

 

Why and how might The Chautauqua Institution, a unique cultural 

landscape, be used as a planning model for the design of a lifelong learning 

community on the South Campus of Syracuse University?  As the mission of a 

lifelong learning community is to promote the fulfillment of human potential for all, 

how will that environment take shape and form? How can a sense of place be 

achieved when human personalities will always vary? How do you build an 

environment that sustains cognitive, perceptual, and social tendencies that are 

similar across individuals? These are the central questions that my Capstone 

project sought to address. 

 

Process/Approach 

In times like these landscape architects must stretch their imaginations to 

experiment with other methods that might be more effective in creating new 

concepts for communities that will balance the human and built ecologies and 

build environments that can be and  try to be sustainable like Chautauqua 

Institution.  As Vincent said we can look to the past to bring us into the future. 
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Goals and Objectives 
 
 

 
 

GOAL1:  To understand and reveal Chautauqua Institution as a model for a 

lifelong learning community. 

 

Objective 1: Collect and assess information regarding qualities valued at 

Chautauqua by those who stay there. Identify and record important 

environmental behavioral factors and considerations at the 

 

MISSION  

• To explore a new vision for the Syracuse University South 

Campus as a dynamic center of educational vision for the future, 

providing visitors meaningful connections to a unique community 

of academics, culture and ecology.  

• To pursue ecology of human harmony and landscape by 

planning a physical framework to engage residents and visitors 

in a relationship that fosters the exploration of ideas for persons 

of all ages and backgrounds.  

• To introduce exciting opportunities for economic development for 

the City of Syracuse in cooperation with Syracuse University. 
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individual, group, neighborhood and community scale levels at 

Chautauqua Institution. 

 

Objective 2: Observe the key components, patterns, and rhythms of the forms in 

the natural and built environment at Chautauqua Institution. 

Measure and record the scales of individual, group, neighborhood, 

and the community.  Focus on understanding the interconnections. 

 

Objective 3: To inform the design process by developing patterns guides 

derived from interview analysis and site analysis, linking values 

expressed by Chautauquans with environment-behavior design 

research. 

 

GOAL 2:  Develop a conceptual diagram towards the completion of a master 

plan for a Center of Lifelong Learning on the South Campus of 

Syracuse University framed by the model of Chautauqua Institution. 

  
 

Objective 1:  A focused investigation and composite site analysis of the South 

Campus site consisting of the following key determinants: 

Physical attributes:  Topography, hydrology  

Cultural attributes:  Land use, architectural character, neighborhood 

character, pedestrian/ vehicular circulation, and viewscape 
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Objective 2:  Propose a Program of Elements focused on the exploration of 

ideas as identified from the Chautauqua Institution, but not limited 

to it.  

  

Objective 3: Explore usage of the pattern guides that link Chautauquan’s shared 

values and environmental behavioral findings with physical form to 

develop a conceptual design for the site.   
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RESULTS 
 
 
 

In this Capstone project the researcher attempted to take inquiry within the 

landscape architectural discipline a step further and to inform our process to 

maximize the end results we seek of quality, sustainable environments.  To that 

end a holistic framework integrating a phenomenological approach, environment-

behavior research applied to an interview study, and a program of analytical 

inventory of The Chautauqua Institution and the South Campus of Syracuse 

University was employed to explore the development and use of a typology, or 

pattern language, to design a Center for Lifelong Learning.  

 

Stage I. The Interview Study 

Memory does not fade nor affection weaken among the multitude that has 

come under the spell of the unique community in the New York woodland.  In the 

joys and inspirations of bygone seasons, the anticipation of others still to come, 

and the sense of contribution made to their own enrichment and to the interests of 

humanity at large, those whose habit it is to sojourn in the summertime beside 

Chautauqua’s peaceful waters find the loyalties that bind them together, and the 

fellowship that survives through the many months of absence.              

              Harrison John Thornton 1952 

 

The interview study is a critical link in the development of the pattern 

guides that are used to identify the forms (phenomena) that contribute to the 

sense of place. Its purpose was to explore the sense of place at Chautauqua 

Institution from the perspective of those who have experienced this place over 
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various lengths of time. The intention was to uncover what qualities and 

characteristics are liked and remembered about this place and how these affect 

persons. Archival research of records and newspaper articles were collected.  

The researcher used a range of strategies including observation and interviewing 

embodying collection of data that was rich in description of people, places, and 

conversations. 

 

Interviewee selection  

A selective process was used to select the interviewees. The interviewees 

were men and women from different age groups, single and married, who had 

spent various lengths of time visiting and living at Chautauqua. A portion of them 

had taken children with them. The selection process was an attempt to reduce 

bias that might occur. The pool of interviewees was created using 3 criteria: 1) 

request for participation to a mixed group of persons taking a class in the special 

studies program; 2) an ad placed in the Chautauqua Daily newspaper, 3) request 

to individuals known by the researcher. 

 

Interview format  

Research questions were formulated to investigate the sense of place 

within the context of Chautauqua Institution, and were concerned with 

understanding behavior and meaning from the subject’s own frame of reference.  

The researcher used a focused interview approach to capture the interviewee’s 

perspective. Focused interviews guided the interviewee toward certain topics 
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(Zeisel 1981, 137).  A loosely structured interview guide of questions was 

prepared (Appendix B). This allowed the interview to flow freely from one topic 

to another with the participants expressing themselves in their own words. 

Interviews were conducted in person or over the telephone.  Interview duration 

varied from 1 hour to 90 minutes and was tape-recorded with permission of the 

interviewee. 

  

Process of Content Analysis 
  

Various aspects of the person-environment relationship in this community 

were explored by collecting qualitative description from a total of eight interviews 

and inductively interpreted through many reiterations of the data.  A Coding 

system was used to sort out the responses so that the subject matter bearing on 

the topic of sense of place could be separated from the other data.  Codes are 

indicators of the relationship between feelings and form. The researcher used 

environment-behavior studies to interpret the responses. Words and key 

language phrases, like restorative, home, safety, community, and nature, are 

associated with environment-behavior constructs and studies, as well as, 

embedded in the four overlapping themes of phenomenological interpretation 

(Lifeworld, Place, Home, Community, and Journey, and Place making). These 

were sorted into coded categories, the variables, and included: social qualities; 

community and individual identity; intellectual stimuli; sensory stimuli; mental 

restoration, and safety (Appendix B – Table 1). 
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Discussion of Interview Findings   

 Many reiterations of examination and refinement of the interview data, an 

inductive process, resulted in abstractions built on information gathered and 

grouped together. Additional tables were used to organize and catalog the critical 

information gained from the interviews. As the interviews were reviewed words 

and key language phrases were highlighted.  These were coded with the 

environment-behavior themes. This data was abstracted and recorded in Table 2 

– the Interview Matrix (Appendix B). The words and language phrases used by 

the interviewees were noted under comments and a symbol was recorded when 

used by the interviewee. Patterns of common use of terms by the group were 

revealed. Frequency of terms valued ranged from “sensory stimuli” as the most 

often mentioned, “identity and community,” “social qualities,” intellectual 

stimulation,” “restorative,” to “safety” as the least mentioned. The hierarchy of 

discussion in the first few minutes of the interview “sensory stimuli” and “identity 

and community” were mentioned equally as much. “Restorative qualities” was 

next, followed by “social qualities” and “intellectual stimuli.” Table 2 also recorded 

the physical forms mentioned in association with the coded theme.  

 

Additional table exhibits disclose the emergence of the typology themes.  

Table 3 (Appendix B) identifies the forms valued and the environment-behavior 

factors that are associated with them as extrapolated from the data in Table 2. 

Forms associated with “identity” and “sensory stimuli” are highlighted as they 

were equally and most frequently mentioned within the interviews. The various 
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forms were also color-coded to clearly show their hierarchy in association within 

the combined themes of environment-behavior factors. Table 4 (Appendix B) is 

a synthesis of all the previous examinations and refinement of data from the 

interviews.  This composite or summary presents the conclusions regarding the 

sense of place in Chautauqua through investigation by interviewing 

Chautauquans about what they value about the place. The typology themes are 

the formal elements that visitors experience and from which the sense of place in 

Chautauqua emerges. 

 

Studying the experiences, language, and behaviors of Chautauquans, 

who know the place best, should give insight into ways that people who go there 

view it, and why this is a successful learning environment and community. This 

study revealed what they value about the place and the terms expressed 

instructed the researcher where to look for “timeless” patterns in the landscape of 

Chautauqua.  
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Stage 2 - The Critical Site Comparison 

 In order to establish the seeds for an emerging sense of place for the 

lifelong learning community it was necessary to reconcile the critical differences 

in the Chautauqua Institution campus and South Campus of Syracuse University 

sites. It was essential to understand the character of the two sites and whether 

South Campus would be suitable for the development of a center for lifelong 

learning. A traditional design approach to gathering site inventory was 

undertaken.  The physical analysis of the Chautauqua Institution included 

mapping of the physical design features, circulation, views, sensory qualities, 

opportunities for social interactions and privacy, and aesthetic and special 

elements. The site inventory mapping process for the South Campus focused on 

similar attributes.  

  

Site/Survey Analysis – The Chautauqua Institution 

  An inventory was compiled from various map resources, on site 

observation and an extensive photographic survey done by this researcher. The 

results of the site/survey analysis are summarized in the text and the annotated 

maps that follow. 

 

Topography   
 

The U.S. Department of the Interior Geological Survey was used to map 

elevation data. A series of historical maps from the Chautauqua Institution 

Archives were also used as references. Photographs of the site document 
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portions of the natural features such as the lake and ravines. Contour elevations 

were drawn at 10 feet intervals. 

 

 The result of the topography analysis (Figure 10) illustrates a range of 

elevation that slopes from the high point at the western boundary and entrance 

gateways to the lowest point at the Chautauqua Lake.  A number of ravines with 

open streambeds accentuate the landscape. These are significant as they dictate 

park, open space use, housing orientation, views inward and outward, and in one 

case provides the base for the construction of the amphitheatre.  An overlay of 

the Street Circulation discloses the influence of the topography on the organic 

nature of the dominant north/south street orientation. The topography also 

influences the definition of neighborhoods as reflected in the overlay of the 

Figure Ground study.  

 

Green Space   
 

Documentation of green space was compiled from Institution maps 

located in the archives, on site observation, aerial photography, and the 

photographic survey.  

 
The result of the green space analysis (Figure 11) illustrates a range of 

important observations.  Parklands and open space are located along or in 

natural topological features. Three densely wooded ravines range in size from 

50-375 feet wide and 325-875 feet in length. Not only is there abundant park and  



    62 

 
 
 
   
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

C
h

au
ta

u
q

u
a 

In
st

it
u

ti
o

n
 -

 T
o

p
o

g
ra

p
h

y 
A

n
al

ys
is

  

F
ig

u
re

 1
0 

R
av

in
es

 

CH
AU

TA
UQ

UA
 L

AK
E 

N
 



    63 

 
 
 
   
 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

R
av

in
es

 
P

la
za

 

L
ak

ef
ro

n
t 

B
el

l T
o

w
er

 

R
ec

re
at

io
n

al
  

N
 

S
ch

o
o

ls
 C

h
au

ta
u

q
u

a 
In

st
it

u
ti

o
n

 -
 G

re
en

 S
p

ac
e 

A
n

al
ys

is
 

F
ig

u
re

 1
1 



    64 

 
 
 
   
 

 

 

 

 

 

 

 

 

 

 

 

 

 

open space, an aerial view (Figure 12) shows the extensive overall tree canopy. 

Overlays of the Street Circulation indicate that most residential housing is within 

one block of green space (a 3 minute walk). Small pocket parks, another 

component of the green space analysis, are reflected in photographs (Figure 

13). Green space contributes to the definition of neighborhoods, including School 

areas, recreational use, public gathering spaces, circulation and street and 

building orientation. Green space and tree alignment also define outward views 

and introspective views that an overlay of the Viewscape analysis assists in 

understanding.  

  

Aerial View of Chautauqua Institution 

Figure 12 














































































































































































































































































