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Academic Affairs Committee

o Pleasefill out form if you are proposing for a current or new course to be considered to
become a part of the SUNY General Education Framework for Diversity: Equity, Inclusion and
Social Justice.

e You will need to provide an updated Syllabus with this form that indicate that the course:
o IsaGeneral Education course
o Includes the language from the Student Learning Outcomes below

e The completed form and syllabus should be submitted to curriculum@esf.edu after receiving
all signatures

Contact Information

Proposername: Janine DeBaise
Contactemail: jdebaise@esf.edu
Contact phone: 315-470-4776
Department:  Writing Program

Course Prefix, Number and Title: EWP 311 Urban Environmental Literature

Diversity: Equity, Inclusion, and Social Justice Student Learning Outcomes

For each of the student learning outcomes, please provide please describe how course instruction will
be designed to achieve these outcomes. Also please state how you assess that particular student
learning outcome in your course.

Either a written narrative in paragraph form or a bulleted list will be accepted. For Diversity: Equity,
Inclusion, and Social Justice the student learning outcomes are:

Students will

e describe the historical and contemporary societal factors that shape the development of
individual and group identity involving race, class, and gender; and

e analyze the role that complex networks of social structures and systems play in the creation and
perpetuation of the dynamics of power, privilege, oppression, and opportunity.

e apply the principles of rights, access, equity, and autonomous participation to past, current, or
future social justice action.
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Student Learning Outcome 1: Describe the historical and contemporary societal factors that shape
the development of individual and group identity involving race, class, and gender.

Course Instruction will be designed to meet this outcome by:

This is a literature course. Students will read texts that examine (or illustrate) the
historical and contemporary societal factors that shape the development of individual
and group identity involving race, class, and gender. Class discussion as well as
writing assignments will help students analyze and describe these factors.

For example, students will read bell hooks' essay "Touching the Earth."” Classroom
discussion will include looking at the historical factors that shape black identity.

Students will be assessed through:

Students' written work will serve as a mode of assessment. For example, after the students read bell hooks' essay "Touching
the Earth," the writing prompt will be: How does bell hooks connect issues of race and class to the environmental movement?
According to hooks, what was the psychological impact of the migration of African-Americans from the agrarian south to the
northern urban centers? How did this shift affect identity? What were/are the cultural and societal effects of industrial
capitalism? How do the dynamics of power, privilege, and oppression play out in our bodies? What does she mean when she
says that healing must begin with renewing our relationship to the earth? What does she mean by "collective black
self-recovery"? Who is her audience? What connections or epiphanies is she hoping for the reader to make?

Student Learning Outcome 2: Analyze the role that complex networks of social structures and

systems play in the creation and perpetuation of the dynamics of power, privilege, oppression, and
opportunity.

Course Instruction will be designed to meet this outcome by:

This is a literature course. Students will read texts that examine (or illustrate) the ways in which
complex networks of social structures and systems can create and perpetuate power, privilege,
oppression, and opportunity. Students will have opportunities to analyze these concepts
through class discussion and written assignments.

For example, students will read Clint Smith's book _Counting Descent_. Class discussion will
include talking about social structures and systems that have created and perpetuated power,

privilege, and opportunity for white Americans -- and oppression for people of color in this
country.

Students will be assessed through:

Students' written work will serve as a mode of assessment. For example, after students read Clint
Smith's book _Counting Descent_, their writing prompt will include these questions: How can we put
these poems into context? What are some of the historical and contemporary events that help us
understand these poems better? What are some of the social structures that Clint Smith is
referencing? How does Clint Smith address issues of race in his poems? What are some of the ways in
which the dynamics of power and privilege are created and perpetuated?
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Student Learning Outcome 3: Apply the principles of rights, access, equity, and autonomous
participation to past, current, or future social justice action.

Course Instruction will be designed to meet this outcome by:

This is a literature course. Students will read texts about social justice action and be
asked (through class discussion and written assignments) to apply the principles of
rights, access, equity, and autonomous participation.

For example, students will read "9 Rules for the Black Birdwatcher" by Drew
Lanham. Class discussion (possibly including a conversation with Drew on zoom) will
include talking about the murder of Trayvon Martin and the history of the Black Lives
Matter movement before expanding to other issues of social justice.

Students will be assessed through:

Students' written work will serve as a mode of assessment.

For example, after students read work by Drew Lanham, they will be asked to
research a social justice action and write a short paper analyzing it, keeping in mind
the principles of rights, access, equity, and autonomous participation.
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